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School’s Details

School Belmont School

DfE number 936/6175

Registered charity number 312077

Address Belmont School
Feldemore
Holmbury St Mary
Dorking
Surrey
RH5 6LQ

Telephone number 01306 730852

Email address schooloffice@belmont-school.org

Headmistress Mrs Helen Skrine

Chair of governors Mr Andrew Baker

Age range 3 to 16

Number of pupils on roll 194

Day pupils 157 Boarders 37

The Mews 20 Prep 90

Seniors 84

Inspection dates 15 to 17 November 2022
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1. Background Information

About the school
1.1 Belmont School is an independent co-educational day and boarding school. The school is a charitable 

trust administered by a board of governors. Since the previous inspection the school has extended its 
age range to 16 and expanded its facilities to enable a wider range of opportunities across the school. 
The school was founded in London in 1880 and moved to its current 65-acre site in 1957. The school 
is split into three sections, the Mews (ages 3-7), prep (ages 7-11) and senior (ages 11-16).

What the school seeks to do
1.2 The school aims to promote successful and enjoyable learning through an academic curriculum 

enriched by sport, performing and visual arts and other cultural and creative pastimes. It aims to equip 
pupils with the knowledge, skills and attributes necessary as they move into further education, 
producing well rounded, confident, independent, polite and friendly young people ready to take on 
the challenges ahead of them.

About the pupils
1.3 Most of the pupils come from professional families living within the local area and a small number 

have international backgrounds. Nationally standardised test data provided by the school indicate that 
the ability of the pupils is average. The school has identified 70 pupils as having special educational 
needs and/or disabilities which include dyslexia and dyscalculia, 52 of whom receive additional 
specialist help. One pupil in the school has an education, health and care plan. No pupils have English 
as an additional language. Data used by the school have identified a number of pupils as being the 
most able in its population, and the curriculum is adapted to meet their needs. 
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2. Regulatory Compliance Inspection

Preface
The Independent Schools Inspectorate (ISI) is approved by the Secretary of State to inspect schools which 
are, or whose heads are, in membership of the associations which form the Independent Schools Council 
(ISC) and report on the extent to which they meet the Independent School Standards (‘the standards’) in the 
Schedule to the Education (Independent School Standards) Regulations 2014, including the National 
Minimum Standards for Boarding (‘boarding NMS’), where applicable. Inspections of schools with early years 
settings not requiring registration also report whether the school complies with key provisions of the Early 
Years Foundation Stage (EYFS) statutory framework, and for registered settings the full range of the Early 
Years Foundation Stage provisions is considered. Additionally, inspections report on the school’s accessibility 
plan under Schedule 10 of the Equality Act 2010 and the ban on corporal punishment under section 548 of 
the Education Act 1996. Inspections also comment on the progress made to meet any compliance action 
points set out in the school’s most recent statutory inspection.

ISI inspections are also carried out under the arrangements of the ISC Associations for the maintenance and 
improvement of the quality of their membership.

This is a FOCUSED COMPLIANCE INSPECTION which was combined with an inspection of EDUCATIONAL 
QUALITY. The FOCUSED COMPLIANCE inspection reports only on the school’s compliance with the 
standards, including the boarding NMS. The standards represent minimum requirements and judgements 
are given either as met or as not met. All schools are required to meet all the standards applicable to them. 
Where the minimum requirements are not met, this is clearly indicated in the relevant section of the report 
and the school is required to take the actions specified. In this focused compliance inspection, key standards 
have been inspected in detail. These are the standards on safeguarding; measures to guard against bullying; 
arrangements for pupils’ health and safety; arrangements to check the suitability of staff; the provision of 
information; the handling of parents’ complaints; and other related aspects of leadership and management. 
The remaining standards and requirements are deemed to continue to be met unless evidence to the 
contrary has been found.

Inspections do not include matters that are outside of the regulatory framework described above, such as: 
an exhaustive health and safety audit; compliance with data protection requirements; an in-depth 
examination of the structural condition of the school, its services or other physical features; contractual 
arrangements with parents; an investigation of the financial viability of the school or its accounting 
procedures.

Inspectors may be aware of individual safeguarding concerns, allegations and complaints as part of the 
inspection process. Such matters will not usually be referred to specifically in published reports in this 
document but will have been considered by the team in reaching its judgements.

Links to the standards and requirements can be found here: The Education (Independent School Standards) 
Regulations 2014, National Minimum Standards for Boarding Schools, Early Years Foundation Stage Statutory 
Framework.

http://www.legislation.gov.uk/uksi/2014/3283/contents/made
http://www.legislation.gov.uk/uksi/2014/3283/contents/made
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1078899/From_5_Sept_2022_-_National_minimum_standards_for_boarding_schools_.pdf
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
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Key findings
2.1 The school meets the standards in the schedule to the Education (Independent School Standards) 

Regulations 2014, the National Minimum Standards for Boarding Schools 2022, and relevant 
requirements of the statutory framework for the Early Years Foundation Stage, and associated 
requirements, and no further action is required as a result of this inspection.

PART 1 – Quality of education provided
2.2 The school’s own framework for assessment confirms that teaching enables pupils to make good 

progress in the context of Part 1 paragraph 3(a).

2.3 The curriculum is documented, supported by appropriate plans and schemes of work for the pupils 
and covers the required breadth of material. The teaching enables pupils to make good progress, 
encompasses effective behaviour management and is supported by suitable resources. A suitable 
framework for the assessment of pupils’ performance is in place. Boarders have access to a suitable 
programme of activities.

2.4 The standards relating to the quality of education [paragraphs 1–4] are met.

PART 2 – Spiritual, moral, social and cultural development of pupils
2.5 Principles and values are actively promoted which facilitate the personal development of pupils as 

responsible, tolerant, law-abiding citizens. Boarders’ views are actively encouraged, and their opinions 
and concerns are appropriately considered by staff. Boarders are supported to develop good 
relationships with fellow pupils and staff which are based on mutual trust and respect. Any prefect 
system operating in the school is suitably managed.

2.6 The standard relating to spiritual, moral, social and cultural development [paragraph 5] and NMS 
13, 17 and 21 are met.

PART 3 – Welfare, health and safety of pupils
2.7 Arrangements are made to safeguard and promote the welfare of pupils by means that pay due regard 

to current statutory guidance; good behaviour is promoted; bullying is prevented so far as reasonably 
practicable; health and safety requirements are met, including those relating to fire safety; provision 
is made for first aid. Pupils are properly supervised; admission and attendance registers are 
maintained, as required, and there is a strategic approach to risk assessment. A disability access plan 
is in place.

2.8 An appropriate induction process for pupils new to boarding is implemented, and suitable provision is 
made for boarders’ medical and health care, their food and drink and for managing boarders’ laundry 
and possessions. Boarders have suitable contact with friends and family. Boarding staff are 
appropriately trained and deployed. 

2.9 The standards relating to welfare, health and safety [paragraphs 6–16], the requirement of Schedule 
10 of the Equality Act 2010, the ban on corporal punishment under section 548 of the Education Act 
1996, and NMS 3, 5–12, 15, 16 and 20 are met.

PART 4 – Suitability of staff, supply staff, and proprietors
2.10 The school makes appropriate checks to ensure the suitability of staff, supply staff and proprietors, 

and a register is kept as required. Visitors to boarding accommodation are appropriately supervised.
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2.11 The standards relating to the suitability of those in contact with pupils at the school [paragraphs 
17–21] and NMS 19 are met.

PART 5 – Premises of and accommodation at schools
2.12 Suitable toilet and changing facilities, and showering facilities where required by the standard, and 

appropriate accommodation for pupils’ medical and therapy needs are provided. The premises are 
maintained to a standard commensurate with health and safety; acoustics and lighting are 
appropriate; water provision is adequate. Suitable outdoor space is provided for physical education 
and outdoor play. Boarding accommodation is adequate for the needs of all boarders, and safeguards 
and promotes their welfare.

2.13 The standards relating to the premises and accommodation [paragraphs 22–31] and NMS 4 and 7 
are met.

PART 6 – Provision of information
2.14 A range of information is published, provided or made available to parents, inspectors and the 

Department for Education. This includes details about the proprietor, the ethos of the school and the 
curriculum, and of the school’s arrangements for admission, behaviour and exclusions, bullying, health 
and safety, first aid, details of the complaints procedure, and the number of complaints registered 
under the formal procedure during the preceding school year, and the provision for any with 
education, health and care plans or English as an additional language. It also includes particulars of 
the school’s academic performance during the preceding school year, inspection reports and (for 
parents only) a report at least annually of their own child’s progress. The safeguarding policy is posted 
on the school’s website. A suitable statement of boarding principles and practice is published by the 
school.

2.15 The standard relating to the provision of information [paragraph 32] and NMS 1 are met.

PART 7 – Manner in which complaints are handled
2.16 Parental complaints, if any, are handled effectively through a three-stage process, (informal, formal 

and a hearing before a panel of three, one of whom is independent of the school). Each stage has clear 
time scales, and at the third stage the panel can make findings and recommendations which are 
communicated to the complainant. Records are kept appropriately, including of any action taken, 
whether or not a complaint is successful, and identifying those relating to the boarding provision.

2.17 The standard relating to the handling of complaints [paragraph 33] and NMS 14 are met.

PART 8 – Quality of leadership in and management of schools
2.18 The proprietor ensures that the leadership and management demonstrate good skills and knowledge, 

and fulfil their responsibilities effectively, so that the other standards are consistently met, and they 
actively promote the well-being of the pupils. Appropriate leadership and management of boarding 
ensure that the required policies and records are maintained and effectively monitored.

2.19 The standard relating to leadership and management of the school [paragraph 34] and NMS 2 are 
met.



Educational Quality Inspection 8

© Independent Schools Inspectorate 2022 Belmont School – November 2022

3. Educational Quality Inspection

Preface
The EDUCATIONAL QUALITY inspection reports on the quality of the school’s work. It focuses on the two 
key outcomes:

- The achievement of the pupils, including their academic development, and

- The personal development of the pupils.

The headline judgements apply one of the ISI descriptors ‘excellent’, ‘good’, ‘sound’ or ‘unsatisfactory’.

Key findings
3.1 The quality of the pupils’ academic and other achievements is good.

 Pupils are focused, respectful and listen well to others both in lessons and in other activities.

 Older pupils achieve good subject knowledge particularly in those that they have chosen.

 Pupils are confident and articulate speakers with strong communication skills evidenced at all 
levels of the school.

 Pupils’ progress in some lessons is limited because they are not sufficiently challenged.

3.2 The quality of the pupils’ personal development is good.

 Pupils’ behaviour and respect for others is strong.

 Pupils’ personal development is enriched by the boarding provision through strong support and 
guidance.

 Pupils’ appreciation of the non-material aspects of life is good.

 Pupils’ self-awareness has limited opportunity for strong development. 

3.3 The school is advised to make the following improvements.

 Develop consistent and appropriate challenge for all pupils in critical thinking skills, including the 
ability to analyse, hypothesise and synthesise.

 Foster more opportunities for all pupils to be reflective and to develop greater self-understanding 
in the classroom and in extracurricular activities. 

The quality of the pupils’ academic and other achievements
3.4 The quality of the pupils’ academic and other achievements is good.

3.5 Pupils’ communication skills are strong, and pupils of every age develop these effectively. Pupils speak 
clearly and articulately in lessons as seen in a key stage one performing arts class where pupils spoke 
confidently due to supportive opportunities set up by the teacher. Pupils participate well in pair work 
and discussions and are willing to listen as well as to talk. This was seen in a Year 7 English lesson 
where pupils were distinguishing from the writer’s point of view and that of the characters. Pupils in 
Year 8 mathematics listened carefully to mathematical explanations and instructions in order to 
confidently carry out their practical and theoretical task on calculating surface areas of cubes and 
cuboids. In Year 4 religious studies pupils were able to generate questions based on a text about 
Samson and the lion due to carefully thought out activities by the teacher. In some lessons pupils’ 
achievement and communication were limited by tasks with little challenge for those of higher ability. 
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In the EYFS, children speak confidently and can explain their activities clearly due to the stimulating 
opportunities planned by staff.

3.6 Assessment data provided by the school indicate that pupils’ attainment across the curriculum is good. 
At the time of the inspection the first cohort of pupils had yet to take GCSE exams. Pupils are able to 
make strong progress due to small class sizes throughout the school, ensuring they receive much 
personal attention during lessons. Pupils of all abilities make progress. Those with SEND progress well 
because the school undertakes early screening and identification and ensures that teaching is 
appropriate. Boarding pupils often show significant academic improvement, partly due to the close 
proximity of their teachers in the evening. Pupils’ achievement is in line with those who take the same 
tests nationally. The academic leadership ensure there is a comprehensive process of monitoring and 
tracking in place.

3.7 Pupils have a good knowledge of their subjects which they can apply thoughtfully and systematically 
to new topics. Pupils in Year 9 history write knowledgably and with confidence as they draw up a 
summary timeline of the Weimar years in Germany, using highly technical terms. Pupils from the EYFS 
to key stage two can employ literary techniques to enhance their creative writing evidenced by the 
fluency of writing seen. Pupils’ design and technology work shows clear and evident progression with 
project booklets demonstrating effective analysis and development of skills in preparation for GCSE. 
Pupils in a Year 5 science class demonstrate a strong scientific knowledge with higher order questions 
due to strong subject knowledge and multi-level planned activities by the teacher. In the pre-
inspection questionnaire, most pupils agreed that their teachers know their subjects well and know 
how to help pupils learn. A large majority felt that their lessons are interesting.

3.8 Pupils exhibit a good grasp of numerical skills both with mathematical concepts and in their confident 
application to other subjects. For example, in physics to calculate density, appreciating the reason for 
precision in results from their experiments with aluminium and steel. Pupils’ strong mathematical 
skills were seen where backstage crews in productions successfully programmed lighting and sound 
systems calculating decibel levels. Pupils demonstrate appropriate progress in Year 11 mathematics 
paying attention to accuracy and method in their algebraic questions, responding to logical teaching 
based on the GCSE exam criteria. Pupils’ mathematical knowledge is age appropriate, and they 
demonstrate secure basic number skills. In the EYFS children can recognise numbers up to ten and 
understand that a clock face has numbers to twelve. The acquisition of mathematical skills is 
sometimes limited when teaching does not provide sufficient challenge or stimulate the pupils' 
interest. Pupils’ mathematical vocabulary is good where specific subject language is used and high 
expectations for pupils are set.

3.9 Pupils are adept at using their information and communication technology (ICT) skills across the 
curriculum. Pupils use ICT skilfully to research their work in art, often working independently in 
advance of making a presentation to the class. Pupils spoken to during the inspection said they 
routinely use tablets across most subjects such as in geography to undertake tasks such as tracking 
the Richter scale. Pupils effectively use presentation software in subjects to summarise and revise 
grammatical topics. Pupils with SEND make progress using ICT as their normal method of working and 
learning. Pupils’ understanding of writing structure is enhanced by using ICT to facilitate moving 
paragraphs around. Pupils benefit from the school’s use of ICT through a virtual learning environment 
which supports effective communication, setting of work and marking between teachers and pupils.

3.10 Pupils’ advanced study skills are generally good, though evidence is inconsistent across years and 
subjects. Pupils have freedom in the senior years to make decisions over how much time they spend 
on each subject in homework time. They use their judgment to concentrate on aspects that need more 
time. Pupils effectively use posters as a means of synthesising their knowledge and understanding, for 
example, in history, on the economic boom in the USA in the 1920s. Pupils in art are clear in how to 
use the work of artists to inform and enrich their own work, For example, in citing Hundertwasser’s 
use of shape, colour and line. Pupils appreciate the opportunities in English especially to offer, defend 
and modify their own views in class discussions of literary issues. Pupils in a Year 8 metacognition 
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lesson show good skills in synthesising information and reaching an analytical conclusion. Pupils work 
out logically and imaginatively what their priorities should be in various scenarios. In the junior part 
of the school, the pupils’ study skills are appropriate for their age. They draw knowledge effectively 
from sources to which they have been directed, for example in Year 4 science where pupils used 
research skills to create posters to summarise key information about heating and cooling. At times 
opportunities for analysis, synthesis and higher level thinking are missed resulting in a lack of 
challenge. However, when more able pupils exhibit study skills such as planning and organising their 
own work, their analysis opportunities are good as seen in a Year 6 English lesson. 

3.11 Pupils have good success in activities beyond the curriculum. Pupils spoken to during the inspection 
cite this term’s production of Matilda as a major achievement for so many, and something of which 
they are immensely proud. Pupils’ confidence was boosted by participation for some who had 
previously not found it possible to be so forthcoming. Pupils are successful in their external speech, 
drama and music exams. Much of the pupils’ success is in internal competition with pupil work being 
recognised in the fortnightly school bulletin. Some pupil work is published in an external young writers 
competition. Assemblies throughout the school celebrate all pupils’ skills including non-academic 
achievements. Pupils have reasonable success in activities such as games, drama, sport and clubs.

3.12 Pupils are keen and enthusiastic learners. Pupils in Year 7 science, engage with enthusiasm in their 
practical work in observing what happens when metals are heated. Pupils in many lessons are keen to 
voice their observations and to ask further questions to ensure they fully understand. They are keen 
to help their peers understand and to ask others for more information. Pupils approach tasks with 
concentration and application when working on their own. Pupils are never put off trying again when 
making a mistake and are careful not to repeat the same error twice. Pupils in Year 10 photography 
collaborated expertly in small groups whilst rehearsing a group photo shoot showing excitement and 
industry as their ideas developed. In the junior school pupils’ attitudes to learning are positive. Pupils 
are focused and keen to work with purpose to complete the tasks set. Pupils are polite and proud of 
their school. They are able to complete tasks independently due to clear class routines. Most pupils 
are conscientious and listen to their teachers, following instructions and the class rules. Pupils benefit 
from the positive atmosphere within the school where kindness and respect are highly valued.

The quality of the pupils’ personal development
3.13 The quality of the pupils’ personal development is good.

3.14 Pupils are aware of what to do when they need help to further their learning and understanding. For 
example, pupils in a Year 9 physics lesson were able to ask precise questions to elicit this information 
when clarification was required. Pupils in Year 7 commented that they successfully overcame 
difficulties because every subject had its ‘roadblocks’ where teachers recognise and support them. 
Pupils show resilience, for example, pupils in Year 9 complete The Duke of Edinburgh’s Award scheme 
expedition including those with particular and significant special needs. Pupils are aware of their 
academic strengths and weaknesses. They appreciate the frank discussions they have with their 
teachers who help them develop strategies to overcome difficulties. Some pupils show strong self-
understanding and awareness, which leads to them being confident and aspirational in many areas of 
their life at school. Pupils have a good self-understanding of how to fulfil their various roles and 
responsibilities in school and in their interactions with peers, staff and visitors. Pupils gain further 
independence through boarding which builds their self-confidence. Pupils’ strong outcomes in their 
personal development are attributed to the strength of the pastoral care system and the commitment 
from leadership and management towards ensuring every pupil’s well-being. Younger pupils are 
aware of ways to develop their confidence as evidenced in a key stage one rehearsal for the nativity 
play. They were able to identify that an open facial expression, strong actions and standing tall, could 
make them feel more confident.
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3.15 Pupils like to make decisions for themselves and are good at this. Pupils spoken to during the 
inspection relish having options in sport, to enable them to pursue their own skills and enthusiasms. 
Pupils in Y8 greatly appreciate the inherent element of discrimination and decision-making in 
metacognition lessons, where they regularly have to develop strategies to deal with and overcome a 
problem. Pupils know where to find and evaluate reliable information online and make discerning 
decisions about areas to explore as regards their careers. Pupils benefit from the opportunities they 
are provided with to make decisions. For example, they are very keen to involve themselves in the 
democratic process of both the school and boarding councils. Pupils are very aware that the decisions 
they make affect their individual and group successes. Boarding pupils comment how the overall 
experience of boarding allows them to make decisions for themselves, without being reliant on the 
intervention and influence of their parents, building their own self-confidence, independent learning 
skills and adaptability.

3.16 Pupils’ spiritual awareness is good. Pupils in Year 8 appreciated seeing Shakespeare’s Much Ado about 
Nothing at the Globe theatre in London, experiencing the play like the groundlings would have done, 
placing the pupils back in Shakespearean time enabling them to better appreciate the non-material 
aspects of life. Pupils enjoyed a discussion on polytheistic religions and the different approaches of 
religions to moral issues, broadening their understanding. Their sense of spirituality is strengthened 
through visits to different places of worship such as a Sikh temple. Older pupils appreciate the wonders 
of travel as they explore new and different places, as on the recent trip to Iceland. Pupils in Year 7 
write well about what the creation stories tell us about God, and they sustain their analysis using 
sophisticated technical language. Most pupils develop a good understanding and appreciation for the 
non-material aspects of life as they move through the school. Pupils are supported by a structured 
curricular and non-curricular programme that includes Personal, Social, Health and Economic 
Education (PSHEE), form periods, regular assemblies and presentations from visiting speakers. Pupils 
are given time to appreciate the natural surroundings of the school through forest school sessions and 
in assemblies. Younger pupils are aware of ways to be mindful and demonstrated impressive focus 
during a video yoga session where they followed instructions to breath slowly and learnt how sounds 
helped to relax them. Younger pupils are encouraged to celebrate the non-material aspects of life, as 
evidenced when a child’s tooth fell out in a lesson and the other children instinctively shared the 
moment making them feel brave. Pupils spoken to during the inspection commented that happiness 
is important and that they value friends and family, reflecting the school aim of achievement through 
happiness.

3.17 Pupils have excellent moral values and know right from wrong which is reflected in their behaviour 
around the school. They respect systems of authority and behave respectfully towards each other. 
Pupils noted that they learn respect and courtesy from older pupils modelling this behaviour. Pupils 
know and understand the escalation system in sanctions and see behaviour as excellent and judge 
that any infringements are minor when they occur. In discussions, pupils state any incidents are dealt 
with swiftly by the school. Pupils develop strong relationships that reflect the ethos and aims of the 
school. In the questionnaire, all parents and pupils who responded agreed that the school actively 
promotes and expects good behaviour. Pupils have a strong understanding and acceptance of the 
school rules and the need to work within them. Pupils respond well to the school’s approach of 
encouraging reflection and learning from the event. Pupils feel secure and well equipped to 
understand themselves and others better.

3.18 Pupils thrive on making a positive contribution to their community. In boarding, pupils relish 
opportunities to lead and to influence their and other pupils’ lives in the school. Boarders willingly 
volunteer for a range of practical roles enabling them to lead and serve within the school as prefects 
or heads of house. The strength of the pupils’ social development is shown in their natural ease with 
one another in lessons and at break times and through their positive relationships with one another 
and with visitors to the school. They politely greet visitors and open doors or wait for them to pass. 
Pupils have strong and effective relationships with their teachers and feel very comfortable talking to 
staff. Pupils feel supported and the school promotes and celebrates the core values, most noticeably 
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respect. Pupils comment that they work together, collaborate and solve problems together. For 
example, in a Year 9 English lesson where they reviewed their partner’s dystopian writing commenting 
respectively on their use of sensory and descriptive language. Pupils in a Year 8 lesson on 
metacognition worked purposefully in groups, to evaluate and determine the set problem and then 
agree on the priorities required for the task, helping them to gain insights into their own thought 
processes. Pupils state that this type of collaborative work is common in the approach to this type of 
lesson but is not consistently used across their curriculum experience. Pupils are keen to contribute 
to a school of which they are immensely proud.

3.19 Pupils’ contribution to others is strong. Pupils are naturally giving of their time and engage in many 
activities both collectively and individually. For example, older pupils enjoy reading to younger ones 
as part of community service in the school. Most pupils have a sound understanding of charity and 
reminisce with pride about events such as Christmas jumper swapping and collecting for the food 
bank. Pupils think of others less fortunate than themselves, understanding the importance of 
contribution through raising money for charities by their own initiatives, such as busking or sponsored 
silences. Pupils spoken to were pleased to note that school council can effect change, for example, 
getting water coolers and a tuck shop in the school, and fruit bowls in the boarding house. Pupils are 
keen to apply for positions of responsibility on various councils or as peer mentors supporting others 
in the school. 

3.20 Pupils display a strong awareness around areas such as diversity and inclusion. This was shown in a 
religious studies lesson when Year 9 pupils maturely discussed prejudice and the impact of 
discrimination on British society. Pupils are able to successfully bring their own experiences to 
discussions around aspects such as gender discrimination and stereotyping. They are able to share 
their knowledge and experience around gender related pay scales and how the profile of women’s 
football may be perceived differently by both fans and the media. Pupils talk maturely about topics 
such as racism and understand the impact of unconscious bias. School leaders and managers ensure 
that the curriculum, particularly in PSHEE, provides a wealth of opportunities where such matters can 
be probed and discussed deeply. Pupils openly celebrate individuality, seeing it as a cause for 
celebration. In discussions, boarders commented upon how quickly new pupils are assimilated within 
the community due to the open and welcoming atmosphere. All parents and most pupils who 
responded to the questionnaire felt that the school encourages a culture of respect and tolerance. 
Pupils have a strong sense that everyone is valued and accepted. 

3.21 Pupils have a solid understanding of how to stay healthy and have easy access to support for both 
physical and mental health needs. Pupils use an anonymous box to suggest health issues that they 
want to discuss in lessons. Pupil assemblies and PSHEE lessons support how they can help themselves. 
For example, during the inspection the focus of an assembly was on men’s / boys’ health as some of 
the staff were supporting ‘movember’. Pupils are very clear on how to stay safe online and the 
etiquette of online communication. Pupils have good knowledge of how to play safely and understand 
the benefits of exercise and diet for a healthy body and mind. Pupils select healthy choices at lunch 
and even mentioned that snack choices always have some fruit. Pupils are able to reach peak fitness 
through the use of bleep tests to support their stamina and fitness in their physical health. Pupils in 
the EYFS are competent with their oral hygiene as they are taught about healthy brushing and discuss 
visits to the dentist.
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4. Inspection Evidence
4.1 The inspectors observed lessons, had discussions with pupils and examined samples of pupils’ work. 

They held discussions with members of staff and with the chair of governors, observed a sample of 
the extra-curricular activities that occurred during the inspection period, form meetings and 
assemblies. Inspectors visited the boarding house and the facilities for the youngest pupils, together 
with the learning support and educational resource areas. Inspectors considered the responses of 
parents, staff and pupils to pre-inspection questionnaires. The inspectors examined curriculum and 
other documentation made available by the school.

Inspectors

Miss Sue Duff Reporting inspector

Mr Luke Harrison Compliance team inspector (Headmaster, IAPS school)

Dr Zoe Dunn Team inspector (Headmistress, IAPS school)

Mr David Fotheringham Team inspector (Former deputy head, HMC school)

Dr Steve Bailey Team inspector for boarding (Former headmaster, IAPS school)




